External Evaluation

“Hajde da…”  Group: 
The Alphabet of Tolerance

Anti-discrimination Teacher Training; Education Programme for School Children and TV programme

“What was it like for me, to participate in this Alphabet of Tolerance project? The best way for me to answer is to tell you a story:

Once upon a time, a long time ago, there lived a man who said he believed in God. One day it started to rain and did not stop.  It rained and rained. It rained so hard that the roads turned into rivers and water started to come into the houses. The man climbed onto the roof of his house to escape the water. A short time later, a boat came to his house and the captain shouted to the man: “Come into my boat and I will take you to safety!”. The man replied: “No, I will not come – the Lord will save me”. So the boat went away. And the rain kept raining and the water got higher. Late that night another boat arrived and the captain shouted to the man: “You must act quickly, please get into my boat and I will take you to safety!”. Again the man replied: “No, I will not come – the Lord will save me”. So the boat went away. And the rain kept raining and the water got so high that it reached the top of the house and the man had to hold onto the chimney to keep from drowning.  A third boat came to the man’s house and the captain shouted: “This is your last chance! Get into my boat and I will take you to safety!”.  Again the man replied: “No, I will not come – the Lord will save me”. So the boat went away. And the rain kept raining and the water got so high that the man drowned.

When he arrived in heaven, he asked God: “My Lord, why did you not save me? I waited for you for so long!”. And God replied: “But, my child, I sent you three boats!”.

For me, this project was the third boat!”

This quote is from a teacher who participated in the project and came to the external evaluation structured discussion even though she had already retired from the profession.
                                                                                                      Report submitted by

Biljana Lajovic, Belgrade

Mark Taylor, Brussels

February 2005

1
Introduction

“Hajde da…”  Group started their programme the Alphabet of Tolerance education in 2002.  This programme was recognised and approved by the Ministry of Education and it was published in the Katalog of Accredited Programmes in the Chapter on Education for Democracy, Development of Democracy and Tolerance.  The Katalog was a sign that the ministry had seen the necessity to offer external opportunities to teachers to strengthen them in their competences. Their inclusion showed that “Hajde da…”  Group had reached a stage in which they could credibly offer training to teachers in order to help them solve problems in a non-violent fashion within a children-focused learning approach.  The Alphabet of Tolerance is a special project for many reasons, including the fact that six multi-ethnic areas were chosen in which to work and that efforts were focused on the most neglected grades in the primary sector -  there are very few, if any programmes focused on the children of the 5th and 6th grades.  Working with a series of funders over the past years has given “Hajde da…”  Group the chance to develop the content, methodology and delivery to a high standard of professionalism.  This is one of the points which we will return to in this report: the long-term gestation of the Alphabet of Tolerance is a major factor in the results achieved with the support of SDC within this funding period.

The external evaluation

External evaluation of the project is necessary, on the one hand for “Hajde da…”  Group to gain professional, objective feedback on their work, and on the other hand for SDC to help them assess the effectiveness of the use of their funds and to help inform their future strategy.  We were interested to devote time and energy to this external evaluation, as we saw the sense in involving one external evaluator with in-depth knowledge and experience of  the Serbian education system and the other who has years of Europe-wide practice in intercultural education and is therefore able to give a comparative view from outside.

An outline of our agreed evaluation plan can be found in Appendix 4 – as with the project itself, our plan has been developed, negotiated and fine-tuned as we have progressed over the past five months.  We have been allowed free access to all actors involved in the project which has greatly facilitated our work, as has our access to all relevant documents.

Our main sources of information have been:

· Questionnaires from the teachers (85 from the 104 participants) – see Appendix 1; 

· structured discussion sessions with a total of 54 teachers in three locations where teachers from Zrenjanin, Subotica and Dimitrovgrad were also included: Nis, Kikinda, Novi Sad; 
· questionnaires from children (99) – see Appendix 2; 

· internal progress and evaluation reports from “Hajde da…”  Group; 

· discussions with staff of “Hajde da…”  Group;

· and discussions with a representative of SDC were particularly appreciated to enable us to clarify the main issues and role of the external evaluation.

We dedicate this report to the children influenced by the Alphabet of Tolerance – and, importantly, their future friends!

2
Quality Analysis of the Project Results

Applying our planned means for collecting the necessary data through questionnaires, interviews and structured discussions, we have been able to draw a range of conclusions about the project results. During our research, we have also realized that there were some results which, whilst being unexpected outcomes of the project, were undoubtedly useful and important for children and teachers alike (and, indeed, for the project authors). Therefore, we feel it is valid to draw attention to such results and include them in our report after discussing the main conclusions.  Please note, that you can find the full summary of the questionnaire responses in the Appendix N°1. 

Ethnic distance and discrimination among children

As this programme had been applied in municipalities with different nationalities and ethnic groups it was important to find out what was its impact on this aspect of social relations. For this we have relied on the teachers’ answers in the questionnaires and we have drawn on the results of the adaptation of the Bogardus scale in the internal evaluation carried out by “Hajde da…”  Group.... Both sets of  evidence demonstrate that children from the majority population better accept Roma children than so-called  “problematic children” after attending  the programme. 

The level of changes in acceptance of the children between municipalities is different but it is obvious. The highest change is notified in Subotica  and the lowest in Dimitrovgrad. It would be very interesting to try to discover why that happened. But we think that any positive change in the relations between the children (something which is incredibly difficult to achieve) is already enough for the beginning. One of the future tasks might be to keep on with this progress and make it sustainable.
If we follow another criteria (the age of children) it can be noticed that the level of social acceptance is very high in the 4th grade and improvement is the lowest; in the 5th grade  social distance is the highest and positive change is the highest too.  From this, we might say that it could be very good to start to work with children in the 4th grade and use their positive attitude and capacities on which to build.  Then  the major tasks would be to support them in keeping development of tolerance in a positive direction.   

All of this, (in addition to the fact that we know how delicate this topic is and how there is much resistance to opening and change), means that the programme mostly/generally helped in reducing ethnic distance and discrimination among the children.

Understanding of difference and similarities among children

From the evidence we have seen, the programme had quite some influence on understanding among the children. In the teachers’ opinion this influence had been demonstrated through less rejection of those with different attitudes, accepting different attitudes, respecting each other’s personality, enjoying the beauty of being different...  Among the children, half of them think that general understanding between them is better and the other half feel that things are the same as before. We found these results show a great contribution of the Programme, especially bearing in mind the psycho-social characteristics and  level of development of children at this age. 

Children work on tolerance and cooperation and against prejudice, discrimination and violence

It was necessary for the children to learn new facts, digest their knowledge and learn new skills to improve their work and effort to overcome prejudice, discrimination and violence. Sifting through the questionnaires and interview notes, it was clear to us that the children gained specific knowledge which helped them to understand the real meanings of  tolerance, prejudice, discrimination and non-violent communication... as a first step on the challenging way to better communication and relationships between them.

From the teachers’ perspective for some children it was not always easy  to understand the correct meanings of these terms: prejudice, violence and non-violence, discrimination, but for the others it was the easiest part of the programme. It would be interesting to investigate what might be the reasons for this difference.

Some of them had trouble with expressing their feelings and thoughts, being open-minded, and exchanging with others. Much more appealing and attractive to the children were the methodological foundations: games, drawing and group work all found a strong echo with the children. It is of great importance that some of them learned and still remember both the process and use the results: the games, how to accept others and help them, how to get along and make friendships, the necessity to listen to the others, “I” messages and team work top the list. 

Mutual acceptance and relationship between the children covered by the programme

According to the teachers’ answers we can say that the atmosphere in their classes has been improved regarding friendship among children. That was the estimate of almost all of them. The average on a scale of 1-4 was 3.08, which can be considered as a significant improvement. Some of the most frequent answers which illustrated this are: children are getting along much more and in a better way, helping each other more, are cooperating better, are more tolerant, do not put each other down as much nor do they label each other negatively, they freely express their opinions, etc. We would like to quote one answer, which we found very touching: “Milica is not sitting alone any more”.  The children in our sample have a much more “hard-headed” (or more realistic, perhaps?) approach: in their answers we found little evidence of such strong improvement in relations. But even so, they think that although the situation in the class and problem-solving had not become better after the workshops, at least it had remained the same as before.  This finding is also backed up by some of the teachers who felt that the situation in their classes would have become much worse without the workshops.

From what we have seen, it is possible to conclude that the classroom workshops had played a significant role as part of the Programme and had been a very good tool for raising the levels of acceptance, understanding and friendship amongst the children involved.

Teacher's competences to deal with and prevent discrimination and to assist actively children's development toward tolerant behaviour

While studying for their profession, teachers rarely had a chance to learn something really useful for this aspect of their work. They were basically left on their own and saw a great opportunity to gain knowledge and skills through this kind of programme.

One of the aspects which make a positive difference between this programme and others is that during it they had the chance to practise being trainers themselves and this was something they appreciated very much. That helped them to feel more competent in preparing and running the workshops with children. It was a very good method for “ice breaking” and really helpful. Especially highly-rated was the part when they were learning how to make workshops. These two elements enabled them greatly to accept this way of working.  

To illustrate our analysis, we propose to look at how the teachers ranked the influence of the programme on their  regular everyday work and to which extent they have use their knowledge and experience.  On a scale from 0 to 5 their average estimation of influence is 4.01 which we consider to be pretty high. In more detail, we see:

· First is training skills (4.53);

· Second is knowledge (4.26);

· Third is interactive methodology (4.04); 

· and Fourth is content (3.75).

These are powerful indications that the programme has had a great impact, not only in their work on tolerance.

During their work they use the knowledge, skills, methodology and contents learned in the programme mostly during “teachers classes”, then regular classes (such as Serbian language, science, citizenship, sports, arts...), preparation for classes, extracurricular activities and for conflict resolution, counselling work, parents meetings, everyday life... All this shows that there is transfer of knowledge from the programme to other parts of their personal and professional life. That is very positive because it helps teachers to make connections between different areas of their work and provide wider relevant support  to children’s development, generally, and to promote tolerant behaviour, plus better communication and relations to the others. In that way, those very important issues  are implemented in other areas of teachers’ and children’s lives and have a better chance to be accepted and applied during a longer time span.

The teachers think that participation in the programme has helped them to understand children’s needs better, to improve communication  and discover new possibilities for work with children and provided new knowledge and methodology so they became more self-confident when dealing with such delicate and important topics. 

The list of positive characteristics arising from the programmes is enlarged when considering the participants’ Manual presented and worked on during the workshops. In this way they could  add what, from their view point was interesting, important or necessary. That made the Manual their real personal helping tool and supported developments and sustained their competences needed for this work.  We would like to emphasise that the fact that the Manual had been translated into Hungarian was very important for the relevant teachers who could then find help and working materials in their mother tongue. We find this, among other contributions, a personal example and expression of tolerance and good will from “Hajde da…”  Group... And it was highly appreciated by the teachers.

Supervision meetings  provided opportunities for clarifying some issues, obtaining answers, exchanging thoughts and feelings – with the added benefit of finding support from the trainers and other participants. Even though some of the teachers had problems with time and scheduling their obligations they all found those meetings useful and very supportive. One of the greatest difficulties faced by teachers these days is the feeling of isolation; such supervision sessions gave teachers a growing feeling of solidarity and helped them to continue with the kind of work learned in the workshops and to develop professionally. Sharing the joys of discovery and the challenges they faced in their classrooms increased their motivation to implement the key ideas and methodology of the programme.

Awareness among general public regarding discrimination some children are facing in school environment and the importance of integration of young Roma in school system and society

Although we do not have data which can be used directly for making conclusions about this planned result, we do have some indirect indicators:

Teachers included in this programme had good support from the principal in their schools. On average, teachers ranked that support on the scale 0-5 at 4.58. We refer to this below, but it does not hurt to repeat it: the fact that two school principals took part in the programme as participants demonstrated significant support for teachers’ professional development in this field from the main authority in the school. This was both strong encouragement to those teachers directly involved to apply in their classes what they had learned and it was a good example to teachers from other schools that such involvement was possible.

Further examples of the wider influence of the programme can be seen in the responses of teachers who state that they were supported by other teacher colleagues, school psychologists, pedagogues from their school and the parents and children who were engaged.

Finally, the teachers claim that this programme had been very useful for helping relations in their multicultural environment and had raised the level of recognition of their schools in the local municipality.

All of these findings, combined with the other previously described results, gave us sufficient indication to conclude that teachers and children have contributed to the wider understanding of the importance of these topics and their increased professional skills have led to the spreading of the main ideas from the programme – also to the general public.

Some additional remarks

As approximately 80% of the participants had chosen voluntarily and on their own to participate, this self-motivation factor needs to be seen as very important for the success of the programme. It not only helped to provide the conditions for better, effective learning, but also made for a good atmosphere in the groups of teachers – certainly this is difficult to measure scientifically, but the ease of communication between the teachers and their clear enthusiasm during the structured discussions was obvious for all to see and feel!  And the quote used on the front page of this report is also testimony to this fact.
It was suggested that all the people employed in one school should participate in something similar - not just teachers, also others because they all in some way had influence on the school children’s development and behaviour and in creating the overall climate in the school. The role and attitude of parents was also considered to be crucial – would it not be possible to integrate them also into similar programmes?

From children’s answers in the questionnaires, we realised that those workshops made significant changes in the relationship between teachers and children. Half of them can now talk with teachers who were leading workshops more openly and feel free and easy to discuss about different topics with them. In our estimation, that is a great contribution to promoting the changing role of teachers. They are now more friendly, more close to the children on the one hand and on the other their job is enriched with another role. That role can help them because increased self-confidence is an excellent pre-condition for other aspects of the teacher’s work.

When evaluating the training and supervision they had with “Hajde da…”  Group trainers,  the teachers expressed their great satisfaction. About 85 % got enough information from “Hajde da…”  Group before the programme started. The different aspects for evaluation of the trainers were rated on a scale from 0 to 5. The highest  average mark is 4.88 and the lowest 4.57 (and there were no individual scores lower than 2 in any category) which demonstrates the really excellent quality of the work delivered by the trainers. These results show (together with information from the structured discussions) that the “Hajde da…”  Group trainers  planned and realised the programme in a good way, the methodology was pertinent, the trainers were personally very engaged and were highly reliable, and the teachers had quite a lot support in times of difficulty (both within the training sessions and supervision meetings).

For more detailed insight:

ASPECTS                                               TRAINING                               SUPERVISION

FREQUENCY                                               M- 4.71                                      M-4.61

RELIABILITY                                              M-4.87                                       M-4.71

METHODOLOGY                                        M-4.77                                       M-4.57

PERSONAL INVOLVEMENT                     M-4.88                                       M-4.62

SUPPORT IN TIMES OF

DIFFICULTY                                                 M-4.77                                       M-4.73
As a general conclusion, we would say that “Hajde da…”  Group have set some very important standards in the implementation of this project – especially for small to medium-sized NGO’s in Serbia.  Their work has been most professional, demonstrating clear, systematic and analytical approaches.  And they have managed to combine their creativity with the provision of high quality training in a mature and responsible manner.
3
Structure of the Project

3.1
Recruitment of participants and relations with them and school principals  

Once participants were recruited, they were requested to sign a contract with “Hajde da…”  Group which outlined the rights and responsibilities of both sides.  School principals were also involved in the process and also signed a contract with “Hajde da…”  Group.  This process appears to us to be highly sensible and, based on our interviews and discussions with all sides, we can say that it laid the foundation for the smooth running of the project.  Another way of looking at it is to conclude that all parties became involved with their eyes wide open, each knowing what to expect from the other.  The low drop out rate of teachers – indicating a marked sense of responsibility and commitment - would also support this conclusion.  Two groups from Nis and Kikinda had school principals involved as participants, again this was highly motivating for the teachers as it demonstrated a high level of practical , institutional and philosophical support.  And, as an unexpected by-product, this aspect could be used as showing that such direct involvement was not only possible but to be recommended to others.

3.2
Training the trainers

Fortunately, “Hajde da…”  Group is an organisation which puts great emphasis on the further training of its members.  In addition to organising their own training workshops in Serbia (often with the assistance of external trainers), it is worth noting that a high percentage of those involved in this project continue to take up further training opportunities in other countries.  Examples include international training cooperation projects within the European Union’s YOUTH programme and intercultural human rights-based training offered by the Council of Europe.  As external evaluators, we have felt the reflected experience of such training running throughout the project and would encourage “Hajde da…”  Group to continue with such practice.

“Hajde da…”  Group brought together trainers both with and without previous experience of Alphabet of Tolerance in their training course.  This enabled a spirit of peer education to be engendered and they actively encouraged all of the trainers to improve the existing programme together.  The training for trainers continued when constructing teams to run the workshops: each team included two previously experienced trainers and one trainer in a more learning (or assistant-type) role.  This fact was not revealed to the teachers, in order to ensure that the contributions of each would be appreciated at the same level.  At no stage in our investigations did we hear negative criticism of the trainers’ competences from the teachers and this, even though the evaluation questionnaires were anonymous and teachers also had informal opportunities to communicate any dissatisfaction at the structured discussion events.

3.3
Timing 

Participation in such a training course is tough and testing.  Opening up to new styles of working, getting used to challenging methodologies, preparing workshops and bringing the experience back honestly to one’s peer teachers for supervision sessions – all of this is very intensive and requires much commitment.  During our structured discussions with teachers, a small minority expressed the wish to have more time between workshops, also to allow them to organise themselves within the school timetable better.  Although the vast majority were not of this opinion, it is clearly a factor which “Hajde da…”  Group will have to take into account in the planning of any future similar project.

3.4
Overall management of the training

The project directly involved 13 schools, 104 teachers (a slightly lower figure than originally foreseen) and 852 children.  All of the planned workshops and supervision sessions took place and all of the participants received the Alphabet of Tolerance manual in Serbian and/or Hungarian.  The resources were there, the trainers were there.  The teachers were almost uniform in their praise for the information provided before the project (see Q1) and the information flow within it (based on their remarks in the structured discussions).

3.5
TV Programme

A member of “Hajde da…”  Group wrote the original script for the series and then made use of a series of opportunities to check that the final product would indeed be targeted appropriately at its audience of 10 to 11 year olds.  First step was to have structured discussions with children from a Belgrade school involved in a “Hajde da…”  Group Alphabet of Feelings workshop. As a result, the script was re-written using more simplified language and using expressions more suited to  children’s reality.  Once the first episode had been animated, a meeting was held at “Hajde da…”  Group’s office involving over 30 children, parents, members and invited professionals to give their feedback. The only hiccough in proceedings was the fact that “Hajde da…”  Group had seriously under-estimated the amount of time and money it would cost to pay professionals for the animation and music of the series.  Here the past experience of the organisation stood them in good stead - once the situation became apparent they immediately contacted SDC to re-negotiate an extension to the project dead-line. 

For the presentation of the series, they managed to mobilise an impressive voluntary workforce of around 30 people.  Over 120 people attended the event: Roma children from “Hajde da…”  Group’s project, school children and their teachers from the Alphabet of Tolerance, newspapers; friends and relatives. All assisted in a colourful celebration, which was highly evaluated by the attendees.

At the time of writing this report, “Hajde da…”  Group are in the process of approaching television stations which might be interested in broadcasting the series. 

3.6
“Hajde da…”  Group’s overall management of the project

Originally, the project was looked at as being one integrated unit with one coordinator and one assistant who would work on both training and TV series. As time went on, these roles were analysed and it was decided to manage the situation reflecting the reality that the two different phases of the project had very different content and logistical needs.  Choice of coordinators was a key for the success of the project: for the training side, the coordinator had strong previous experience of contacting and cooperating with schools; for the TV series, the coordinator was also the creative motor for the project.

Other internal changes within the “Hajde da…”  Group internal management team during the period of the project did not have any adverse effects on the running or the outcomes.  It is clear that running a project of this magnitude does provoke some stress and it could be useful for responsible people within “Hajde da…”  Group to undergo some further training in planning and stress-reduction management.

One major challenge for “Hajde da…”  Group – as well as for many other NGO’s in Serbia – came with the ambiguous statements of the new Minister for Education about contacts and cooperation between schools and NGO’s.  No-one seemed to know what the situation really was; and many of the project schools contacted “Hajde da…”  Group asking for clarification.  Given the enormous commitment to the values upon which the project was based, “Hajde da…”  Group decided to hold meetings with the teachers and principals concerned.  This pragmatic approach brought its rewards as all parties decided to continue with the Alphabet of Tolerance training, workshops and supervisions as planned – and to keep a watchful eye on an official developments.
3.7
Structure of the organisation, strategic aims and organisational development 
“Hajde da…”  Group began work in April 1999, as the initiative of a group of psychology students. The Group was officially registered as an NGO in November 1999. The Group was formed and operates out of the strong need of its members to be proactive in the society and time they live in.  Today “Hajde da…”  Group is recognized as an expert NGO with a pool of trainers capable to deliver different trainings at both local and national level.
Although during the first five years most of the organisation’s goals have been achieved, there is still a lot to be done in the way of implementation of the organisation’s VISION – which is a society fully respecting human dignity and supporting the development of free, responsible and active individuals.

The MISSION: “Hajde da…”  Group seeks to facilitate the empowerment of individuals for the full development of their personal capacities, to contribute to harmonious relations with others, to learn from diversity and to encourage active participation in the creation of a more humane society.

The STRATEGIC AIMS 2004-2007.

1. Support of children and young people in becoming active citizens through non-formal education, advocacy, networking and engagement in European youth programs

2. Active and on-going contribution to peace-building and creation of more humane society through peace education, intercultural learning and promotion of human rights
3. Empowerment of individuals to develop their personal potentials and productive human relations through psychosocial support and counselling
4. Afirmation of non-formal education through implementation of training programs and promotion at national, regional and European level

5. Promotion of civil society values through multimedia production and publishing

6. Development of strategy and programs for self-sustainability and human resources of “Hajde da…”  Group.
 “Hajde da…”  Group established an organisational structure which can be seen in Appendix 5. 
During implementation of this project people working within it and the organisation itself went through a strong period of transition. This meant that some of those from the managerial structure were involved also in implementation of the project because it was important to be able to count on more experienced trainers in the team. There were several outcomes of this process: persons from the management structure had personal experience of the implementation of the project, which led to better project results, transfer of knowledge to less experienced members of the trainers team was reinforced, but the increased workload produced more stress which then led to changes of people in different positions on the project.
 3.8
General risks and assumptions

We have to be aware that this tough, systematic and creative “Hajde da…”  Group work, responsible approach and efforts to develop and  provide long life to this project can be jeopardised  by :

difficulties from the environment, such as: 
· instable political situation, 
· legislative and financial  difficulties,
· lack of understanding and strategic approach from education authorities.
difficulties resulting from the “Hajde da…”  Group organisation, such as:

· lack of trainers in different parts of Serbia,           

· personnel changes / fluctuation of the staff,
· “burn out”
And all of these factors are to be taken seriously in any future plans that may be made.
4
Recommendations

4.1
Teacher training and supervision

· Continue to offer and extend the Alphabet of Tolerance workshops and supervision with the same spirit and care as before.

· Explore the possibilities of running the project also in parts of Serbia where there are fewer minorities – intercultural education is also needed there.

· Extend the age range of the target children to those in earlier and later grades – this will also entail the development of age-specific materials and resources.

4.2
TV series of animation films

· Ensure widest possible distribution

· Prepare a manual containing educational guidelines for their use

· Use the films in anti-discrimination workshops with teachers and others who work with children

· Encourage the broadcast of the series on national and local television, ensuring that information is broadcast about where to obtain guidance on their educational use 

4.3
International dissemination of the contents and results of the project

The Alphabet of Tolerance project is a powerful example of how an organisation can work on issues of discrimination and intercultural tolerance based on conclusions drawn from real life experiences. As such, it deserves to be more widely known for others to learn from it.

· Translate the manual and TV series of animation films into other languages, with a priority given to regional languages and English

· Great care needs to be taken to ensure that such translations are translated in such a way that they make sense to teachers, other educators and children.

· Offer international workshops to teachers based on the materials and results of the Alphabet of Tolerance project.

4.4
Alphabet of Tolerance Plus

“Hajde da…”  Group have built up this programme step-by-step, piece-by-piece, reviewing and improving as they go over the last few years.  The members of “Hajde da…”  Group believe in it, as do their associate trainers.  This gives both the content and the delivery of the programme a solid foundation and a living authenticity.  Now they have the chance to look at further developments and we would suggest that “Hajde da…”  Group takes the following ideas into account:
· Develop strategy for including more types of school personnel (psychologists, cleaners, pedagogues, etc) in pro-tolerance work. 

· Organise a pilot seminar in one school which includes representatives of all personnel, parents and children, and use the results to decide if further initiatives of this kind could be sustainable
· Develop workshops for parents

· Relevant “Hajde da…”  Group personnel to attend training seminars on planning and stress-reduction management to enable them to concentrate all their positive energies in the most effective way and enable the organisation to continue this important work.

4.5
Strategic aims and organisational development
In order to achieve its project and strategic aims more efficiently, “Hajde da…”  Group has to consider development in two ways in the future: 
1. Organisational structure development should go in the direction of separation of managerial structure and positions of people working on the programme itself. To facilitate this change it would be necessary to develop human recourses through education of the organisation management.

2. Programme development - Members of the training team should continue process of constant education through attending different training courses on the national and European levels in order to improve quality of consultancy services provided to the formal and non-formal educational institutions.  This would contribute to the achievement of their strategic aims in affirming the importance of non-formal education and contribute to self-sustainability of “Hajde da…”  Group.

If the above-mentioned changes happen in the future long-term goals of the Alphabet of Tolerance programme - improvement of tolerance, cultural differences and social distance between people of different ethnic background by building bridges between values, principles and the methodology of non-formal and formal education sectors - would be accomplished with less efforts and same level of quality of project results and outputs.

APPENDICES

Appendix 1

Summary of Results of the Questionnaire for Teachers

Cities: Kikinda,  Zrenjanin, Subotica, Novi Sad, Nis, Dimitrovgrad
Sex :   Male -8    Female- 76
Years of working experience :M-13,54 years
This Questionnaire is made to find out your opinion about “Alphabet of Tolerance” programme. “„Hajde da…”  Group…” Group, as author of the project and programme Oat and organisation SDC who provided financial support, chose us to evaluate the project as so called “neutral persons” considering we were not involved in the project.

Please answer on each and every question.

On some questions you should answer “Yes” or “No”, on others you should rank your opinions or write shortly what your opinion is. There is the possibility to mark a number on the scale 0-5. It is important to know that 0 means total absence of the content specified in the question and 5 is max. value of it. Thank you very much for your opinions and participation.

Evaluators: Biljana Lajovic and Mark Taylor.

1.

1.1 How did you become involved in the programme (consisted of intensive teacher training, working material, practical work with children and supervisions):

· Personal choice                                                           70
· Appointed by principle/school director                        1
· Appointed by school psychologist or pedagogue         7
· Other options (trainers, do not know how_________________________________             6
1.2 How supportive was your school director?

	0
	1
	2
	3
	4
	5


                         0                 2                2                4
8              67

                 M – 4,58

1.3 Did you get enough information from “„Hajde da…”  Group…” before the programme started?

YES  -70   

 NO-12

2. How do you rate/evaluate the training and supervisions with “„Hajde da…”  Group…” trainers:

	
	Aspects
	Training
	Supervisions

	2.1
	Frequency


	      0--1--2 —3 — 4 — 5

      0   0   0     1    17     63

     M-4,71     
	     0--1— 2— 3 — 4—5

     0    0    1     4    21   56

     M-4,61

	2.2
	Reliability

	      0--1—2 —3 — 4 — 5

      0   0    0    1      9     73

      M-4,87
	     0--1-- 2 — 3— 4— 5

     0   0   1      5     11    67

     M-4,71

	2.3
	Methodology


	      0--1-- 2 —3 — 4 — 5

      0   0   0     4      12    69

      M-4,77       
	0—1—2—3—4—5

      0    0    2    3    22   52

      M-4,57

	2.4
	Personal involvement


	   0—1 —2 —3 — 4 —5

    0     0    0     0   10    74

     M-4,88
	0—1—2—3—4—5

      0    1    0    9   10   65

      M-4,62

	2.5
	Support in times of difficulty
	    0—1— 2— 3 — 4 —5

     0    0     0     3     13   68

     M-4,77
	0—1—2—3—4—5

      0   0    0    7    9     68

      M-4,73


2.6 If you were to give a colour to the training what would it be?

1. Green-    20

2. Orange-  17

3. Red-        16

4. Blue-       14

5. Yellow-   10

6. Pink -        4

7. Violet-       3

8. Others-     4 (brown,white...)

3.

3.1 How useful is the manual?

	0
	1
	2
	3
	4
	5

	0
	0
	0
	1
	15
	67


                  AM – 4.80

3.2 Have you shared it with other colleagues?

YES – 59       
 NO – 26

3.3 Do you have suggestions for its improvement?

           YES - 14    
 NO - 69

If you answer YES please describe that:

#more : - workshops and practical advices  -7 ; 

              - flexible workshops                          -6 ;

              - games                                               -3 ;

              - drawings and photos                      

 # enlarging workshops on other grades 1.-4. and 7. and 8.

# in Hungarian translation all  instructions are not precise enough

4. What was most challenging/valuable for you in terms of:

___1____Confronting with your own stereotypes and prejudices

___4____Confronting with children’s stereotypes and prejudices

___3____Working with children

___2____Methodology of work

___5____Helping children to transfer the lessons learned in the workshops to everyday life

_______     _____________________________________________________

Rank your opinions: I is with lowest value V has highest value for you. If you add something, include that in ranking.

4.2 Did you have support from the rest of the school surroundings/structure?

YES - 72   
 NO -11

If Yes, please write WHO:

-principal                                                 - 30

-some colleagues                                     - 20

-colleagues (participants in programme ) - 17

-psychologist and pedagogues                -13

-family                                                      - 11

-trainers                                                   - 11

-children (participants in programme)       -10

-school                                                        - 7

-parents                                                      -7

-class teachers                                            -7

‘’“Hajde da…”  Group...’’                                             -1

5.

5.1 Rank major results/impact of the programme and shortly describe:

___3______PROFFESSIONALY/ more sensitive for others, new working way, help in communication with children and class master, learn how to make workshop, how to organize seminar, better understanding relations between teachers and children or children and children, new knowledge, new possibilities for working with children, get more experience as trainer and teacher…

___2______PERSONALLY/better understanding for others and myself, faced with own prejudices and fears, got skills to overcome that, got personal security, more patience, tolerance, better knowing colleagues, got new energy, met good trainers… 

___1______FOR THE CHILDREN/ better recognition of children’s needs, more workshops are introduced in teaching/learning process, faced with stereotypes, they

have more understanding  and better understanding for each other,  different way of thinking had been started …

___4_____FOR YOUR SCHOOL/ new relations, new way of working, school modernization,   development of tolerance, different and “open” atmosphere, higher position of the school, school has more better educated teachers, new ideas and different topics are introduced…

5.2 If you were to choose animal as a symbol for the programme what would it be and why?

Dog-7;

Cat-7(active, skilled, careful, wise, driven by the instincts)

Giraffe-7;

Lion-6;

Bird-6;

Dolphin-4;

Seal-4(easy moving, beautiful, full of joy)

Elephant-3 (big, stable)

Ant-3(organized, responsible, hard working)

6.

6.1 How much does the programme influence your work now?

	0
	1
	2
	3
	4
	5

	0
	0
	      1
	18
	     45
	21


                  M-4,01

6.2 You use in your work from the programme:

· interactive methodology 
0—1—2—3—4—5

                                                       0       1   18   43   23        M-4,04

· content



0—1—2—3—4—5

                                                       0    1    4   21   42   14          M-3,75

· knowledge


0—1—2—3—4—5

                                                       0    1    1    7   46   31          M-4,26

· training competences

0—1—2—3—4—5

                                                       0    1    1    1   35   48          M-4,53

Please give us some examples:

 conflict resolution, prejudice, violence in the class,

parents meetings, discussion about literature (specific novel, book...),elements of some subjects, citizenship, master class hours..

6.3 In which parts/aspects of your work do you apply what you learned

(you can mark one or more)

· preparation                        -21
· classes                               -64
· extra classes activities      - 27
· classes with class-master   -59 

· conflict resolution, everyday life, meetings with parents, counselling work with children 
If you have marked  classes  please write the name of the subjects:

generally             -15;

Serbian language-15;

world around us-10;

citizenship            -8;

sport                      -5;

music art              -4;

science                  -3;

math                      -2; 

chemistry              -2. 

6.4 What do you do to encourage the children to use what they have learned in everyday life?

Remind them                        -26;

Talk with them                     -11;

Personal example                   -8;

Analyzing situations              -7;

encourage them                      -6;

Examples from everyday life-5 .

6.5 Do you think that atmosphere has been change in the class in positive direction after the workshops?

 
YES-75 

NO-2

If YES to what extent/level:

	/////////////
	1
	2
	3
	4
	/////////////

	/////////////
	2
	12
	41
	22
	/////////////


                                   (here there was scale with 4 levels from 1 to 4)

                 M-3,08

Please give us some example: 

They are more cooperative and tolerant, there is less mocking, prejudice, discrimination and labelling, atmosphere is better, they are more friendly to each other especially previously isolated, better accept `problematic` children, respect differences, Roma children  are accepted more,  children use `language of facts`, they are more open and free to express opinion ;

``Milica is not sitting alone any more``… 

6.6 To what extent has your involvement in the programme been reflected in the rest of the school?

	0
	1
	2
	3
	4
	5

	0
	4
	14
	33
	22
	9


                  M-3,8

6.7 What do you think your children remember?

_ meaning of terms(tolerance, prejudice, discrimination);games; to be tolerant ; to respect each other ;to have more understanding for being different; to be cooperative; to make friendship; to listen one who is talking; team work;

violent and non-violent communication; spirit of group work; not to reject differences. 

6.8 What was the easiest part for the children ?

Games (63 teachers), drawing, cooperation, working in small groups, exchanging experience…

What was the most difficult part for the children ?

Meaning of terms/tolerance, prejudice, discrimination/, violence- non-violence, exchange, expressing emotion, saying their opinion and be open in conversation, to define feelings and emotions, to obey roles…

6.9 What was the easiest part for  you  ?

Games, everything, work with children, preparation for work with children, creating workshops, team work…

What was the most difficult part for you ?

Creating flexible workshops, give children simple ( easy to understand) explanation, beginning of leading workshops, to have time for everything/make free time in schedule, keep class attention all the time, explaining some terms, leading exchange, writing scenario  for workshops, encourage children to be open and speak freely… 

6.10 What would you suggest, as a contribution, for the future of this programme?

Continue with programme further on, train more teachers, add some new topics, make workshops for 1.to 4. and 7. and 8. grade, include parents, seminar should last less longer…

6.11 Would you recommend this programme to your colleagues?


YES-81

NO-2 (too intensive, long)

Why? 

It is very useful, interesting, human, applicable, interactive, necessary, help children to learn how to make good conversation, behave, be tolerant, have personal insight, learn a lot, has a lot of quality,  help teachers to be familiar and understand    children better, encourage creativity, help change relation between teachers and children in better direction

Appendix 2

Summary of answers from children involved in Alphabet of Tolerance workshops

DEAR CHILDREN

During 2004. with your some of your teachers you participated in workshops which are part of the programme “Alphabet of tolerance”. Together with other children in your class you were playing, talking and learning different things.
Our names are Biljana and Mark. We would like to know what do you think about some things connected with that programme and workshops. So, we made some questions and kindly ask you to answer them.  Please, be open and honest .Thanks for your cooperation.

1. When you have been in the workshops your feelings were (choose one answer and mark it):

-super                                63

-nice                                  24

-usual                                  6

-unpleasant                         2 

2. Conflicts and problems within your class after workshops are solved:

-better                                49

-there is no difference       46

-more difficult                     0

3. On your opinion friendship in your class is now:

-better                               40

-same as before                 48

-worse                                 6

4. After the workshops you understand each other:

-more than before             50

-same as before                 42

-less than before                 3

5. With the teachers with whom you were together in the workshops now you can talk about different topics:

-more open than before,     67

-same as before                  27

-less open than before          1

6. If you have to use some colour to represent the workshops what colour would it be:

     -blue                      38

     -pink                      15

     -red                        14

     -yellow                   10

     -green                      8

     -white                      7

     -mixed, colourful   l7 

     -black                       2

     -others (golden, any light and happy colour, orange)

7. If  you have any further comment we would be pleased if you write it here

workshops were SUPER, good, interesting,  it would be good if last longer during the year, workshop should last longer (more minutes), more games, should have this from the first grade, useful, encouraging to think about various things, to continue, have it again, introduce new topics, all children and teachers to participate, made me free to talk about some topics I didn’t dare to talk about, those workshops had influence on some kids but not to all so continue with them, workshops are the best way to learn ...   

Appendix 3

Professional descriptions of Biljana Lajovic and Mark Taylor

Biljana Lajovic

Biljana is a psychologist, education specialist, REBT therapist and is currently employed in the Institut for the Development of Education in Belgrade (Centre for professional development). She has a great deal of experience in education as she worked as a psychologist in schools and as a Minister advisor in the Ministry of Education and Sports of the Republic Serbia. The main focus of her work was on teachers’ professional development. She has participated in many national and international seminars. She is involved in and committed to the reform of education. Well-experienced in team work, she has been trainer in the Programmes Non-violent communication and Child abuse prevention and trainer-supervisor in the Programme Active learning in which she delivered many seminars and workshops all over Serbia. She is co-author of a wide range of projects and programmes for employees in education (Professionalism in education, Child abuse prevention in schools, etc.) and publications (Training skills). 

Contact: blajovic@cpr.edu.yu
Mark Taylor

Mark is a freelance trainer and consultant currently based in Brussels. He has worked on projects throughout Europe for a wide range of non-governmental organisations and institutions, such as the European Commission, Council of Europe, OSCE and national government agencies. In addition to training and consulting activities, he has long experience of writing publications for an international public. Major areas of work include: intercultural education, international team work, human rights education and campaigning, training for trainers, and co-animating the you@etv internet community for Cedefop. A founding member of the Coyote European training magazine editorial team, he is the editor and co-author of the Intercultural Learning T-Kit and his most recent publication is the Evaluation CD-ROM published by the British Council.

Contact: brazav@yahoo.com
Appendix 4

Evaluation Plan

(See overleaf)

                                                         EVALUATION PLAN
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                   PLANNED                                                                     REALIZED
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Recommendations 
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Appendix 5 
Structure of Project management within the „Hajde da…”  Group organisational structure



External Evaluation, Final

24.02.05

Project structure,


organisation and  


project activities








Was project realized like it was planned?


what were the challenges and why/how did they solve problems?





Were objectives and outputs defined in the project achieved?


Analysis of results








  


October     2004.  Evaluation plan elaboration





November 2004.  Q & interview preparing  and structuring 





December  2004.  Q & interview preparing and structuring 





January      2005.  Applying Q & visiting schools, interviewing 





February    2005.  Report writing








1. Project analysis / document review . 2.Questionnaires designed by evaluators for teachers and children


3..Structured interviews with  representative sample of teachers and children 


4.Products  analysis (teachers preparation for classes, children’s’ works...)


5.Visiting schools, observation, interviewing, product collecting


6.Internal evaluation  planned in the project analysis


  








Programme Manager





Project coordinator 





Team of trainers





    Evaluators








Creative team for Animation and Production 








Accountant








Project Assitant





Financial Manager





				General Assembly





		Management Board


		





Trainers  pool








Executive Manager
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